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ABSTEACT 

Presented is a model plan for inservice training of 
professional personnel who work with gifted and talented children in 
Connecticut. Discussed are such aspects as basic philosophical 
assumptions regarding the use of human resources, teaching 
strategies, and background knowledge; and the design and 
implementation of inservice training programs (including needs 
assessment, evaluation, and coordination) • An instrument to aid local 
school districts in evaluating current and proposed inservice 
training programs is described, and an explanatory chart and sample 
assessment forms are provided. (LH) 
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FOR PR0FRS§X0?AL"e.:fis6F{KT.L'^ 
PART I 

Fhllosoph y 

The local school district is organiaed on the basis of a series of process«s8, 
cub-systems and operatii^ns. Each component of the school 'itetrict deserves 
ite share of resources mich as Ume, people and funds. As you know, most 
decisions related to the setting of priorities among th&ae components place 
"people" ajjd "things" in competition for the scarcity of "time" and ''resources 
The greatest need j.s too often placsd in ths "things" category. 

When we discuss J.ii«8QrTi.ce traitiing for aJiy educational component (general- 
education, special education, etc.), we ars tallcing about a "people" activity. 
The basic belief and the true concern should bo for continuing education of 
• all professional personnel involved in the education of children and youth at 
the school district level, Tlie expectations for profeasional performance by 
staff are highly related to pre-service and graduate study by the administra~ 
tlve and supervisory staffs. Such components of professional traiJiing should 
be considered as sjiniaial expectancies for professionals involved in the edu«- 
cation of the gifted and talented, Tha local school districts frequently 
eaqjend their instructional prograroa, add facilities and increase resources. 
As these extensions end expansions occur, thsy create or impose nevr axpec- ' 
-tations on tiistructional and ancillary staff for pasiti'\j-@ ps-formanc©. A 
sensitive school district should, thsrefore^s provide opportmiitiea for a 
number of alterrsativea for continued profs saional growth for those vjho work 
?fith gifted and tul>3ated children and youth. • 

The total tiae, human and f inajicial rasowrces provided by the school district 



for 8uch prof©6sdonial or'ientationp preparation and iii-service training ^dJLl 
directly reflect the districts* concsm for pz^ofoei^^ional growth and the process 
that brings about change to effect th© needs of the gifted and talontede Gc^-» 
adtment to isaproved in«-s<3rvicef trainijfiig can best be reached 
1. the district recognises it as part of the total educational structure 
2t the participants are involved in the planning and impl^entation 
3. the dist^rict assigns an e^allaiag priority to it with other cc^onente 
of the educational plan* 

Basic /ka^sniajptions 

When a echool dAstxdct develops a philosophy relative to in«*servlce training 
for the gifted and talented, operational guidelines must be developed in order 
to have mich a philosopliy effectively function* 

These guidelines may take the fora of assumptions which are pertinent to four 
variable coniponents relative to the concept of irj-servic® training; na^^^ly, 
1) huiaan resources, 2) strategies^ 3) content areasj, 4) fiscal resources, and 
5) the procesi^es related to ±ri**s6nd.ce training for the gift^sd and talented^, 

1# Hmnyi Re sources 

a. All target groufs (Board of E4ucationg community, adadnistration, etc*) 
shcMxld hav^ the dwalopKient of professional coiKp<stencfy in this area 

60 a, top priox^ity* 

b. Cc£andt;;^ent to Jjuprovmietnt i.^ ralati^d to pati:*ioipation in the design 
•■• . ..of .©uch ii5provement# 

0. The loQhl ©ehoo3. district has a iM^spon^ibilitf to provide for pro- 
f esaioncU gro^^h of its total staff- to ef fe^st change aiaong special 
groups 0f children and youth. 

d* Ito&3.e i@ related to conapetency and coMiteonttf 



2* Strate«;l® «'»Irsaty^gy.g?i 

a. Str&tegiea for and approaches to diffarantiatod instruction and 
thinking are conat^mt!!;?' changing. 

b. Recognition of iiidividual dji-ferences deiaands utilization of a 
variety of differentiatad teaching strategies, 

3» C ontent 

a. InfoMiation m6. knowledge are conataKitly be.ing changed, reworded, 
or rofSrt?d, ]^ 

5 

b. Hoeponaibi© relrtionshipa idth pupils said &d.ults requiraa fajniliarity 
vith ap?roprie.t.«« bodies of infonaation and teoTw''..s5dge* 

4« Proce88es~In~S8rv lce 

a. School districts laust dsteraine that in-aervics training for the gifted 
and talented is a high priority of their program isuppoH system. 

b. The resource of time mat b© provldsd within tjhlch appropriate 
in-fie2«vice activities can occur. 

c. Human and fiscal resources are OBsmtial to my m21 tteveloped 
in-aervlce prograia, 

d. Sbqpartiae re<3ulred to: • ^ 
«• an&lCfze a situation 

b, design m%d develop a program 

c. Iffiplcsaant the preacribod program and evalu&t© th-s results gained 

e. School dlsti*3.crts shcmld be provided by th® -State Agency ^dth modale, 
profeaeional assistance mid resources to help ©s1:,abli8b pr^..orities5- 
and needs for in-sarvic«! education. 
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PAST II 



FOR THE srFTFi'' AMI Iy'IjENTED 

Th» rarious procssaisss of in-s«r^c6 trainiiog ^'or the gifted and talented 
describe those functions which must b« perfonaed in order to aassaaj d^ssignj, 
develop and liaplfaaent a successful training program, fhe dosign and imple- 
mentation of these processes may be carried out in varioua ways^ approaches^ 
directions and by various clusters of target groups of those to participate 
in the training. 

These processes are defined in the following xaanner: 

^» Asaesement of Heeda — assess th« ctirrent status of a school district 

In relation to the specifics of education of the gifted and talented. 
2« PrescriptlTra ~- Review the data gathered and thej> make selection of 

appropriate strategies xhich vd.ll initiate desired changes. In staff. < 
3. S3!ltoti^ — appraisal which relates to the degree of success attained 

by the in-service pi^^graia. Therefore^ it is obvious that specific 

objectives of the training prograa, as wall && written outcomes for 

professional personnel, are essential first atepa to any productive 
•valuation. 

^« Interventlona — activities which reflect Incorporation of varioils 
changes in objectives needs or outcomes. A continuous flow and 
utilization of feedback detarsslnes the effective «tiliz&tlon of 
proposed activities, 
the local school district should assume pri mary S^ ^I^P^ ^^^M-H zSSE.' 

1. Assessing ite^ in-serylce needs relative to the education of the 
gifted and talented. 
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2m initiat:i«'g contact G<dlh Vcuiou?; hus.in r^aouvcot -iiho have tho capa- 
bility of providing interTOntion^ to effect their ne^da^ 

3t developixig th« goels wd objectiwa tor ttu^ jglft^sd aad talenti?d 
te-^»arvie.e training program in Ui^li^ school districts^ 

4* »p6ciXyjUig th« outcomes thejr anticipate for tha participants in 
the process, 

5# identifying the follow'-through aspects as this relates to time, 
^ personnel and resources. 
The state education agency should assume the responsibility of: 

!• providing a scheica to assist^ the local school districts ^th the 

necessary technical assistance noedod to develop the tx^aining prograjn. 

2. providing a clearinghouse iwhere the districts may obtain information 
relative to access^^bility of professional o^cpertise needed to conduct 
training prograicss. 

3. coordinating atate-^ide and regional wrkehops md institutes to 
demonstrato how school di.?jtricts saay train personnel in the education 
of the gfifted and talented at various Iwela of training. 

4« maintaining a continual, assessment a« to th^? neods of training in 
the various local school districts 
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MODEL A 

PHOCESSES OF IN-SERVICE TiiAINING 
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PART III 

THREE SIDES OF IN-^SERVICE TRAINING 
FOR THE GIFTED AND TALEOTED 

This inatrumsnt ia designed to aasisi local school districts in the eval- 
uation of in-service training programs for the education of the gifted and 
talented by: 

!• assessing the present status of educational prograjaa for th© gifted 
and talented and specifically the component of in«-service training o 

2* Identifying directions for futxire programs through in-service 

training for professional staff and others involved. '^th th© gifted 
asid talented. 

3« developing the components necessary for th^ desired outcomes. 

Section A of this instrument is generaJ-ly related to the assessment of 
current programSxig for the gifted and talented and specifically to the 
in-serrice coniponent of such progra^aing* Section B cbnc^ras itself vith 
focusing on proposed programs for in-service in the gifted and talented. 
These anticipated progracss Kill bo specif IcaLly related to this various (3) 
sides of in-service training (See Model B), This model depicts in graphic 
fccrm a three sided approach to in-service training as a key ccanponent of a 
gifted and talented program. A local ©chool district, after assessing the 
current status of its educational projgr^am for the gifted and talented and 
of the in-service component j> would determine^ t^ch tax^get group(s) or specific 
components of the program need special attention. A choice would then be 
fiiade ihcorporatiiiig characteristics from eac^h of the three sides of the model. 

For example, the model could be utilized in the following manners the schc^ol 
' district reveals a need for in-servicing specific components of a gifted and 
talented program. The thre^ aides cf the model are then es^ployads 
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1. Side I - - explore posaibilitiss for ijfi-servioe programs related 

• one or more target groups of gifted and talented children and youth. 

2. Side II » - the specific target group of tej^chers and supervisore 
• are at the orientation lavel. Expectations for personnel at this 

time are minimal. Basic inf omation ie needed for both the teachers 
and administrators, 

3» Side III the specific content areae to be covered at these 

orientation sessions might relate to: 

a. nead(s) for program 

b. review of research 

0. definition of target groupCs) 
d. screening and identification 

Briefly, this instrument is designed to assist those docision-roalcers in "ihe 
school districts and the State Education Agency in designing and developing 
an Individualized approach to the in-service training component of a total 
program for th« gifted and talented. To do this requires; 

1» an assessment of the cm'rent status of ediicaticnal programs and of 
in-service training; 

2. diagnosis based on assessment; 

3. prescribing in-service based on diagnosis and desired outcwnee; 

4. stating anticipated outcomes? 

5. " indicating specific conanitment to the on-going proecsw as well as 

folloivHap. 

Both sections of this instrument im iat.M_e^K>3^d. The future success of 
the in-service comijonent of a total educational program for the gi!fted and 
talented will relate ii- a snajor part to the precise, accurate con^letion of 

this instrument. ^ ^ 
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sscrrioN a 

(To be cmpleted fichool distriot) 

A. jPhllosophy 

1. Does your school district have a '^^^tteia policy relative to: 

Yes or No 

a. in-service education 

b. travel 

c. conferences, conventions^ workshop attendance 

2. Does your district use in-service education as an integral part 
of a total program designs 

a. always ^ 

b. sometimes 5 

* 

0. rarely . 

d. never ^ ' 

COMMEOTS: 



Does your district provide time for in-service education: 
a* regtilar basis (one day a JTionth,; week, etc.) 

b. occas3lonally for special programs 

c, as part of .orientation programs 

.- _ — 

do miwer 



e« other 
COMMENTS; 
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2. 

C. Support 

!• In-sorvice education is supported by: 

at granting credits which ar^s applicable to 

ealary increments ' 
b# releaaed time ^.^ 
c# financial assistance as per contract _ „ 

dt suinmer work arrangement , 

et other 

COMMENTS: 



2# Is there a specific budget allocation in your district for 
in-scrvi'ce education (speakers, travel, etc.) 
a« Yes 

b. Ko ^ " 

COMMENTS: 



Dt Professional Staff 
1. Involvement 

a« To what degree are teachers involved in develop^Jig in-3ei*vice 
programs* 

1.. always. , 
2# sometimes ^ 
3o rarely , 
4* never ' 
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CWffiNTS; 



2. Selection 

a* voluntary 

b. appointed 

1 • adffiinictrator 
2« teachers associations 
3* combination (1 and 2) 
4# other 

C^ilNTS: 



SECTION B 
(Refers to Model II) 



Side I - - Areas of the Gifted and Talented 

The follovdng target group(s) of gifted and talented children and youth 
are in need of in-sei-vice program development: 



a. 


High I.Q. - High Achiever 


b. 


Bright Underachiever 


c. 


High Intellectual Creativity 


d. 


High Potential - Culturally Different 


e. 


Musical Talent 


f. 


Talent in the Visual Arts 


e* 


Talent in the Performing Arts 


h. 


Leadership 


i. 


Other 



Side II - - Entry and Expectancy 
A. Entry Point 
1. Public(s) 

The development of In-service programs should reflect participation of: 
A. Board of Education ^ • 

b. AdndMstration 

c. Teachers ^ 

d. Ancillary Staff : ^ 

Parents 

f • Combination (please specify) 



G. Others (pieaae specify) 



2« The designing of in-service should reflect the current status of 
the public. The group(s) identified in A-1 is at the follo\djig 
level of entry: 

a. Orientation for program , 

b. Design and Development of a program ^ 

c. Implementation of a program ,1*—^ 
!♦ initiation ^ 

2. expansion and/or update ^ 

d. Leadership training 

Expectancy 

State in specifics ivhat is expected of the group(s) at the completion 
of the in-service process. 

1. The statements should reflect responses given in A<-1 and A-2 and 
should be stated in behavioral terms. 
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3. 



Side III - - CONTENT 

Pleaso check the content components which should be included in the in-*service 
program: 

a« Research . 
b# Philosophy and Objectives . 
c# Needs for Program ^ 
d. Screening and Identification. ^^^.^^^ 

Planning and Placement ^ 
ft Acfciinistrative Design _ 
g# Differentiated Teaching Strategies . 
h# Differentiated Curricula 
it Materials and Equipment 
3« Transpox-tation t 
k« Community Resources 



It Supportive Services 

mt Legislation 

Ht Facilities 

Pt Administration and Supervision 

Pt Artictilation and Coordination 

Qt Budget 

Tt Parent-Family Role 

8t Community Relations 

tt Other 
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